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Exit interviews with students (conducted by Joliene G. Hasugulayag)

History of the Program

UOG has been involved with a program in Bali for a decade. First it was the Balinese Macaque Project (1998-2002), a summer field school that ran for five years.  The present version began in 2004.   As of December 2007, it has completed its third year (with one cancelled year in between).  This long history makes it well-established in terms of local contacts, such as the Mawar Homestay; I Made Narka, the cultural advisor; and the guest lecturers (academics and professionals from Ubud, Denpasar and elsewhere in Indonesia).  Two UOG graduates of the earlier programs -- Kelly Marsh from 1997 in Palau, and Joliene G. Hasugulayag from 2002  – are now involved in the program as affiliating faculty members.   Two of the 2007 students were returnees, one for the third time.  All this gives valuable continuity and time-depth to the program.  
	


It was long-tailed macaques (macaca fascicularis) that inspired this program, which began with a chance encounter in the Wanara Wana Monkey Forest in Padangtegal, Ubud between Rebecca A. Stephenson and Bruce Wheatley.  Both were involved in the Earthwatch Institute, an organization self-described as one that “promotes sustainable conservation of natural resources and cultural heritage.”  Wheatley, author of  The Sacred Monkeys of Bali (Waveland Press, Long Grove, IL, 1999), is a physical anthropologist and primatologist.  Their meeting led first to a summer field school in 1997 in Palau, the only place in the Pacific besides Bali where macaques are found.  

After that one summer in Palau, the field school was moved to Bali, where it would continue for the next five years.  Its approach was “cultural primatology” or “ethnoprimatology” described in Chiang et al (2006:8) as “a new subfield that merges primate behavior, primate conservation and cultural anthropology.”  From the original  collaboration between RAS and BW, the summer field school evolved into one co-directed by RAS and Agustin Fuentes, a biological anthropologist then at Central Washington University, and currently at the University of Notre Dame.  During this five-year period (summer 1998 through summer 2002), students were recruited mainly from CWU and other stateside places.  UOG students were never the majority.  In Ubud, they studied the macaques under the supervision of AF; and, under the guidance of RAS, explored the human cultural context in which the macaques live, taking advantage of the rich Balinese culture found in and around Ubud.

Attention to the cultural context, perhaps inevitably, led the program to focus on the influence of tourism on both the monkeys and the Balinese. More scholars were brought in:  biological anthropologist Linda Wolf, economist Thomas Iverson, and several Indonesian academics studying tourism. Several jointly-authored papers reflect this phase of the program.

Another product of this ethnoprimatology phase of the program was a film about experiential education, Primates like Us, which was produced by AF and the students from summer 1998.  

A terrorist bomb in October 12, 2002 in the beach resort of Kuta caused the summer field school – like other study-abroad programs in Bali – to be cancelled in 2003.  With that hiatus, combined with AF’s move to the University of Notre Dame, and the UOG enrollment remaining low (it was never above 3 students per year), RAS tried a different approach.  She turned to Kirk Johnson, a UOG sociologist who had done research in South Asia, which made a fitting connection with Balinese Hinduism as well as with interdisciplinary issues such as globalization and sustainable development.  In 2003-2004, they launched phase two of UOG in Bali.  As part of a new, semester-long, interdisciplinary, cross-division peoples and cultures course focused on Bali, they took students to Ubud for just one week – during Easter Break.  This generated The Bali Field Workshop, Working Papers Volume I (2004).

By the following academic year, the week-long visit in the spring 2005 was incorporated into AN/SO 405 (Community Development).  This year’s stay included a visit to Seraya village in East Bali, arranged by the organization Threads of Life.  (In fall 2006, when she visited Hamline University, her alma mater, to receive a distinguished alumni award, RAS showed the anthropology department a short video of the visit to Seraya that first year.)

Unfortunately, in fall 2005 a second incident of bombings in Bali caused the program to be cancelled yet again the following spring.  So when the group traveled to Ubud in March 2007, they had not been there for two years.  As of writing this report Kirk Johnson is taking another team of students (the largest yet with 16 total) to Ubud in March of 2008 as part of the course Globalization and Human Dynamics. 

As indicated above, the period since the bombing of the Sari Club in Kuta, Bali on October 12, 2002 has been a challenging time for the people of Bali, especially those who depend on tourism.  And, because of travel warnings, the difficulty of purchasing travel insurance, and general bad press, it has been a difficult time to sustain study-abroad programs.  In light of all this, it is remarkable that the UOG program managed to continue – and grow.

Beyond its adaptability and endurance, the program is marked by significant interdisciplinary and internationalism.  In terms of interdisciplinary, it has spanned primatology and cultural anthropology and archaeology; it has made its thematic focus on tourism a venue for bringing together biological and cultural anthropologists, as well as a wide range of other academics, from departments of zoology, geography, economics, community development, and tourism studies.  And in recent years, it has been co-taught by a sociologist and a sociocultural anthropologist (at UOG, in the Social Sciences and Humanities divisions, respectively). 

As for its international flavor, it has included many Indonesian academics and professionals, involving both visits to the UOG campus (Dr. Ir. D. K. Harya Putra and Dr. I.K.G. Bendensa of Udayana University in Denpasar) and co-authored publications. In addition, visiting faculty in 2007 hailed from different countries and backgrounds, reflecting the pluralism of the Pacific region.

The program has had a strong track record of producing publications which address important and timely pedagogical, theoretical, and regional interests.
  In addition, these papers are all joint authored (with occasional student participation) and interdisciplinary.  The 2006 co-authored paper “Globalization, tourism, and taboo” is a wonderfully creative and multifaceted discussion.  I was particularly impressed that it incorporated an in-depth “personal communication” with the doyen of Balinese anthropology – Hildred Geertz. 

Thus, the program has modeled the value of interdisciplinary and international scholarship; the links between teaching and research; collaboration between Indonesian and non-Indonesian scholars; and faculty mentoring of, and collaboration with, students.  

In fact, RAS has done an amazing job at creating and sustaining this program over these ten years, not just as an example of ethnoprimatology but as an exemplar of everything that academics have been trying so hard to do in recent decades:  in my opinion, it is exemplary not of experiential education but, more importantly, of the values of interdisciplinarity, collaboration between local and international scholars, and co-authorship of students with faculty mentors.

The exit interviews

Exit interviews in 2007 of students were conducted by Joliene G. Hasugulayag, MSW, LSW (Department of Social Work, UOG) She interviewed 13 of the 14 students after they returned to the UOG campus, in April and May 2007. The results are summarized here.

The students were overwhelming positive.  They all said they either had, or would, suggest the course to other students.  Eleven out of the 13 indicated that they would recommend it unconditionally (one even suggested that it, or a class like it, be mandatory).  Two did offer some conditions: “one has to go with an open mind and be willing to experience new things” and one would suggest it to “people who have the personality for it.”  When asked to describe the experience as a whole in a couple of words, they used adjectives like “enlightening,” “thought-provoking,” “eye-opening,” and “humbling.”

With respect to suggestions for improvement, it is worth noting at the outset that the student respondents took their task very seriously and responded extremely thoughtfully to the question “do you have any suggestions for improvement?”   I think their suggestions can be arranged as follows: 

i.  Physical Activity.  Four of the 13 students who were interviewed commented negatively on the unexpectedness of the physically challenging parts (specifically, two lengthy/steep walks). (Only two students made this comment in response to the final question, but two others mentioned it elsewhere in the interview.)  Some also expressed the desire to have access to motorbikes so as to save time getting places.   

ii. Class Readings.  There are also indications that students felt that the pre-trip readings could have been different, although there was no single way of expressing this (one said “there should have been another text book and more reading materials before the trip.”  Others said “get the text before the class starts” and “have easier reading and a text; the dissertation was hard to visualize.” 

iii. Speakers.  Surprisingly to me, several said would have preferred that the guest lectures be held in the morning, while some suggested they be integrated with the day’s cultural outings and activities.  (I don’t know whether this is because students were tired and ready to relax in the late afternoon, like those who follow an American clock, or whether they wanted to be engaging in the sorts of visiting and chatting that Indonesians typically do in the sore, or late afternoon.) 

iv. Language and interaction with local people.  There was a feeling that the students would like to have some ability to speak the language and more opportunity to interact with local people.   

v. Length of stay.  Most students suggested that the length of the Bali component be extended up to 2 weeks.

My interpretation of these responses is that the program could do more to prepare the students for the Bali trip, mainly by giving them more background about Bali and Indonesia (see Recommendation #2 and #3).  Although the students did not say so explicitly, I suspect that they did feel rather overwhelmed and not as prepared as they wanted to be.  Some would like to have been told ahead of time about the walks (one walk could be said to be spontaneous, but the other one was definitely planned).  And some would have liked to coordinate the lectures with outings.  I take this to mean that they wanted to be able to focus on one topic at a time, and to synthesize what they heard in the formal lectures with what they did in their cultural outings and in their “focused” time.  They would have liked readings that were easier to comprehend and broader in their scope.  I think that the students felt a bit out of their depth, which often comes when one is very familiar with one narrow topic but unfamiliar with the broader subjects.  

A similar sort of recommendation may have been what guest faculty Dr. Jon Jonassen had in mind in his lecture entitled  “Filling our Basket of Knowledge” when he proposed the methodology of “scanning” (e.g., skimming local newspapers, brochures, cartoons, billboards, etc) .  

iv. Threads of Life organization (http://www.threadsoflife.com/ and the nonprofit Yayasan Pecinta Budaya Bebali (http://www.threadsoflife.com/foundation/

This organization is currently the mainstay of the program.  William and Jean Ingram are very knowledgeable, insightful, and skillful at explaining the work of ToL -- and Indonesia, more generally -- to outsiders.  An added benefit is the memoir written by William – A Little Bit One O’Clock: Living with a Balinese Family (Jakarta: Ersania Books/CV Roda Mas 1998), which the students read beforehand.  

William gave a very clear and insightful presentation about the work of ToL, and the students were given a tour of the gallery and compound.  The overnight to Seraya was arranged and led by William and staff of ToL.  By at least quasi-serendipity, at least so I assume, their extended Balinese family held an important ritual (mecaru) during the time the students visited, which provided a valuable opportunity to participate in a family ritual.  And, if not for an un-serendipitous cloudburst, ToL would have linked students with villagers for a small group discussion of “challenges to sustainability” in the village of Seraya (see Daily Schedule).  ToL also provided individual contacts for students to talk with on their own during some of the “focused time.”


 I heard some concern voiced by other affiliated faculty that ToL should be paired with another development group so as not to give the impression that successful grass-roots development is always led by outsiders (a criticism I do not share but which I realize is inevitable).   And because ToL is based on the idea of combining business with non-profit, it would be interesting to compare it with a contrasting model of sustainable development. 

At the same time, I think the program did not take full advantage of this excellent resource.  First, the young Indonesian staff seemed to me to be a mostly untapped resource.  (See Recommendation #4.)  I think there could have been many more conversations between these young men and women and the UOG students, one-on-one and in small groups.  In addition, I think the students could have studied more about this fascinating organization and how they work (e.g. how weavers are commissioned, how the staff interacts with villagers, how their conference was organized, etc).  Finally, A Little Bit One O’Clock struck me as an underexploited resource. Perhaps it is just that I like to use memoir and fiction in anthropology classes, but I think students could have been encouraged to use the Ingrams’ account of an outsider’s engagement with Indonesians as a mirror of their own, much briefer, cross-cultural encounter.

v. The film

The principle tangible outcome of the 2007 course was the film Casting Our Net: Rediscovering Community in the 21st Century.  Although the students had not gone to Bali intending to make a film, after their return to Guam, they made the decision to put it together, using footage shot by a variety of students and faculty.  The abstract of the film states, “Their pilgrimage to Bali was an effort to engage in dialogue with people of another culture and country on the issues related to community development.  Along their journey, they discover that the people of Bali and of Guam are experiencing similar social, psychological, and environmental problems and challenges that come with economic development – more specifically, a dependence on tourism.” 


The film has secured six of the students the opportunity to attend two international conferences, in the first case, at the 4th Annual International Conference on Environmental, Cultural, Economic and Social Sustainability, held January 4 –7, 2008 in Kuala Terengganu, Malaysia and secondly the East-West Center’s International Conference held in Sanur, Bali November 13-15, 2008.  They have also submitted proposals for other conferences and film festivals in the Pacific area as well.

There are precedents, and perhaps inspirations, to the film.  As mentioned above, based on the summer field school of 1998, an hour-long documentary film Primates like Us  was  produced by Agustin Fuentes  and Devi Snively (2003).  In addition, a video presentation of about 20 minutes chronicled the visit to Seraya village in 2005.  Also the students had watched the film Bali: Hope in Paradise and heard from the filmmaker, Jane Walters.   

Casting Our Net chronicles the course as a collective journey toward self-discovery and empowerment as well as a sense of civic engagement and intellectual growth.  It focuses on the group of students whose ability to work together, cooperate, and become leaders is galvanized by the course. The film nicely plays up the collective voice and lets the narrators speak for the group as a whole.  In very welcome contrast to Primates like Us, only rarely do we hear individuals speaking to the camera (and when they do they are not bickering or talking about themselves, as in the earlier film).   One of the most effective parts of the film are the close-up shots of individual students being shown how to do things by people in the village – i.e., perform simple activities, like spinning cotton, stirring vats of dye, weaving, chopping foodstuffs, playing gamelan xylophones.  The concentration and intentness expressed by pupil and teacher alike was one of my favorite aspects of the film.

There are aspects of the film that make it impossible to assess.  It is, in essence, a well-deserved tribute to RAS on the occasion of her retirement after 30 years at UOG.  On top of this, her mother’s unexpected death just before the group was to depart for Bali deeply affected the students.  Also the father of the Mawar Homestay had passed away recently, so there was a strong sense of loss that emerged in the film.  In places, that emotion takes over the film.   

Echoing RAS’s words, one of the narrators speaks of “the caliber product of an exemplary instructor.”  And that is what this film aspired – successfully – to be.  It touches on many of the highlights and topics that engaged the students, both collectively and individually.  Several of these themes help assess the program with an eye to the future.

1.  Experiential learning, beyond the classroom
The students spoke of this with genuine conviction, and seemed to “return” to the classroom with a deepened commitment to education and critical inquiry.

2.  Engagement as citizens with a global world view
I found the section on history and current politics in Guam to be a one of the strengths of the film.  It was done with nuance and sensitivity.

3.  Helping, making the world a better place, service
This theme was nicely summed up in the phrase “in hard times, lend a hand, move forward, and inspire others.”

4.  The desire to reciprocate and give back

In the film, and in Bali, this took the form of Chamorro music and dance, performed at the beginning of guest lectures, and sometimes spontaneously (with school kids at Kaliki and Seraya).
Recommendations

The proximity of Bali to Guam, the relative inexpensiveness of transportation, the relatively low cost of living there, the strong network of contacts cultivated over the past decade, and the general accessibility of Balinese culture and society to Westerners all make it an excellent destination for educational travel and study and a resource for UOG.  (The same could be said of Indonesia in general, except for the question of cultural accessibility; I think that Westerners are drawn to Bali more than they are to the rest of Indonesia.).  In fact, there are many topics and courses into which a short field visit like this would fit.  Although the specifics of my recommendations are geared towards two courses -- Community Development and, to a lesser extent since I didn’t see it, Globalization and Human Dynamics -- what I say would apply to other classes that wanted to incorporate a Bali field stay as well.  

The UOG program in Bali has been remarkable in its ability to adapt and grow over the past decade, a period when economic pressures, two bombings, travel warnings, avian flu, fears of terrorism, and bad press have made the value of studying in Indonesia a difficult case to make to students.  Despite its small size, the UOG anthropology department and RAS in particular have been able to maintain a program in Bali.  Indeed the program has been exemplary in terms of cooperating with other institutions and individuals to create a vibrant and flexible collaboration.  In 2007 when I observed it,  eight years since its inception, it displayed marked success in creating community (expressed in terms of “openness,” “trust” and “sharing”), cultural sensitivity, social responsibility, and intellectual seriousness among the students.   

The field component of Community Development (and, by extension, Globalization and Human Dynamics) furthermore fulfills many of the university-wide goals (five out of the eight enumerated on Syllabus, p. 1):  promoting critical thinking, moral reasoning, preparing citizens, living with diversity, and living in a more global society.  

Since it is still relatively young, and therefore unfamiliar to the wider UOG campus, perhaps it is understandable that it should be emphasizing the value of first-hand experience and the strong collective dimension.  And its commitment to keeping costs down means that considerable energy is devoted to fund-raising and publicity.   

The group bonding was the strongest aspect of the program.  This is apparent from the course description itself.  The premise that one understands community by building community is laudable.  At the same time, however, and without sacrificing group solidarity, more could be done to help the students to interact with local people and understand phenomena in Balinese and Indonesian terms.

As it moves into the next phase, with an established reputation for being a powerful experiential and collective experience for UOG students, my recommendation is that the director(s) will concentrate not only on building community and self-reflection on the part of the students but also on deepening their understanding of Bali and Indonesia.   In the emphasis on the students’ personal experience, I see a danger that Bali has become something of a backdrop to their collective personal odyssey.   While it is entirely appropriate that cooperation be emphasized, the bonding and empowerment of the students need not be the main goal of the program.  In fact, that can happen in Guam before and after the short time in Bali.  

I found the students to be the most kind, considerate, hard-working, and curious of any I’ve ever met.  And the fact that they have developed such a positive outlook toward education in general and toward the culture and country they are visiting is commendable.  My hope is that the program director(s) take advantage of the months they have both before and after the week in Bali to deepen their understanding of Bali and Indonesia. 

To this end, these are my six suggestions, the first three of which involve the time before, and to a lesser extent, after the Bali trip, in Guam; and three more involve the time in Bali:  (1) language study; (2) more background on Indonesia; (3) a broader, more accessible set of readings about Bali; (4) more time and opportunity for planned, purposeful interaction with local people, as well as more manageable and productive “focused time”; (5) better coherence of cultural outings and lectures; (7)  extending the length of time in Bali to two weeks.  

1.  Language lessons 

The students were curious about language, sensitive to the existence of a language barrier, yet willing to find ways around it.  Although language was never a huge barrier (lectures, site visits, tourist sites), the desire students expressed to be able to communicate deserves serious attention.  They saw their lack of linguistic competence as an obstacle to their interaction with locals. Being able to pronounce a few key words and phrases would make them feel more at home and more comfortable interacting with locals.  

The students would benefit from introductory lessons in Indonesian (and some Balinese perhaps) at the UOG before they go to Bali.  I would recommend a two-pronged approach to language study in Guam:  a native Indonesian speaker, who could model pronunciation and intonation, in combination with someone who has learned Indonesian formally, who could explain the basics of grammar and usage.
 Even though there is not enough time for a full course in Indonesian, I do think that a small amount of focused instruction would be very effective.   

Some knowledge about Indonesian and Balinese beforehand would also work as an antidote to some of the cultural discomforts expressed by the students.  For example, several were bothered by bargaining in the market.  Anticipating this cultural routine ahead of time, and giving them the cultural skills to deal with it could be very beneficial. Cultural knowledge would also enable students to interpret the cultural dynamics of politeness and humor (including the role of humor about tourists) both in everyday life and in the performing arts.  For instance, several students said (in Casting our Net, and in the exit interviews) that they felt uncomfortable because so many of the Seraya villagers “apologized” for their poverty.  Understanding local norms of communication would help the students interpret such statements.  This is the sort of cultural understanding that would be facilitated by basic familiarity with language.  (See also Recommendation # 4.)
2.  Bali in the context of Indonesia

Whatever the thematic focus of the course, be it community development or globalization, Pacific Islands or Hinduism, primatology or performing arts, the students would benefit from more background about Indonesia as a whole before their field trip.  All too often, to people in the West, Bali is Indonesia, and Indonesia is Bali.  To treat Bali as an enclave, ignoring the fact that it is part of Indonesia, is to miss important aspects of what is going on there.  

I can see why the shared “island cultures” approach that the students took to so enthusiastically was appealing.  Indeed, if the time in Bali makes students think differently about their home or adopted culture, that is all to the good.  And indeed there do seem to be some similarities between Chamorro and Balinese cultures.  But if this is to be the central theme of the course, or at least of the trip, it should be explored in more depth and detail.  What I worry is that this island-to-island approach reinforces the myth of cultures as self-contained “islands” and the essentializing of “the traditional.” In fact, I think that Bali could just as well illustrate different multicultural, religiously plural nations.  Of course, Bali, like anywhere, could illustrate many social and cultural realities – as long as it is considered in depth.

By way of background (before going to the field) there could be several lectures about colonial and national history of Indonesia as a nation-state and the role of Bali within it.  Students should know about key events in history, key ideas such as pancasila, and policies about ethnicity, language, and religion.  They should know about the post independence history, including the past decade of Reformasi.  Aspects of Indonesian culture and pan-Indonesian performing arts, such as gamelan and wayang, would also be important.  (One thing I appreciated about the travel memoir A Little Bit  One O’Clock was that it included descriptions of other parts of Indonesia.  But I heard no reference to this while I was with the students.)

Having watched Casting our Net, with its theme of the meeting of two island cultures, I think that an Indonesian perspective is even more important.  Just as the students included a segment on the history of Guam and its relations to the U.S., such a perspective is needed in order to understand Bali in the context of Indonesia.   Perhaps students knew more of this background about the country than I am giving them credit for, but it wasn’t apparent to me that they did.

3.  Balinese background

I think it was commendable that a dissertation about tourism in Ubud was assigned to the students, as it set a high standard.
  However, I think it was too difficult, and assigning it meant that students did not read other kinds of background information that they needed (also since they divided up the dissertation in class, and each student was responsible for certain chapters, they didn’t all read the whole thing).  
What the students needed more was more general readings about all aspects of Balinese society and culture (such as those listed as “additional and recommended readings” in the syllabus). Covering even just a few of these readings, and others, would give students a broader understanding of Bali.  The idea would be to provide them with background in all dimensions of Balinese social life – e.g., agriculture, economy, kinship, religion, politics, art, etc.  Bali is one of the most teachable and accessible cultures in the world, and there is much that can be done both before and after the trip.  The fact that the course is not a “peoples and cultures” type of course does not preclude it from there from including such background.  In fact there is so much written about Bali that the faculty could afford to select pertinent resources that would support the thematic focus, whether that be sustainable development, globalization, tourism, multiculturalism, Pacific island cultures, performing arts, or whatever.  Furthermore, the time after the return is an opportunity to contextualize and deepen the student’s understanding.  

4.  Interaction with the local people and “focused time” 

Interaction with local people was one of the stated goals of the field component.  While students applauded the group-bonding and team-building dimension of the field stay, it seemed to me that more opportunity for the group to divide up and for students to reach out to local people would have been beneficial. The contacts should have been made available to students as individuals or in small groups so that the interaction with local people would be focused and in-depth.  When students come for such a short time, the organizers need to streamline the process so that students can interact in a meaningful way.  This means providing contacts, translators, and transportation, if needed.  

Specifically, there was one resource which I think the program could tap more – namely, the young bilingual Indonesian Threads of Life staff who knew some English (as mentioned above) and the young family members of the Mawar Homestay.  These individuals could easily engage in small-group or one-on-one dialog with the UOG students.  
Another such individual came along with the group, lived in the homestay, and accompanied the group on many outings.  He was an advanced undergraduate working with one of the visiting faculty.  This student was helpful in explaining basic practices such as bargaining and communication.  But he told me that he didn’t think the UOG students took advantage of his presence, and that was my impression as well.  
My suggestion would be to structure these one-on-one interactions so as to help overcome shyness on both sides.  For example, during the first walk-about, pairs of students accompanied by an Indonesian assistant would go to purchase the required sarong attire (an excellent idea, by the way, was specifying the dress appropriate to occasions; “sarong attire” was a reminder to students to dress locally and relatively formally).  Some language would already make the students more independent and encourage them to interact individually with local people on their own, and having these “assistants” who knew some English would further facilitate interaction with locals.  The “assistants” could be both conversational partners and translators when the students interacted with non-English speaking Balinese.  

(Interestingly, something along these lines was scheduled to happen at Seraya village but a rainstorm prevented it in 2007.)

The daily schedule for the program indicated that there would be 10-12 hours of “focused time” spread over four days.  I think this time could have started earlier and been more structured.  The director(s) could set up contacts from the first day so that students could interact in a significant way about a specific topic.  It would help, in some instances, to arrange transportation.  Sometimes the English-speaking “assistants” mentioned above could be included.  Unless the students have access to “the locals,” they will stick to themselves and find it awkward to interact.  This is unfortunate, since Ubud is full of people involved in tourism (from warungs to internet cafes, from artists to spa-workers), and I think students could learn quite a bit from talking to these people.

5.  Coherence

The program needs to continue to build and nurture relationships with Indonesian contacts, professionals, and academics, as it has done successfully in the past. 

Because the program has changed its focus and personnel over the years, there are a wide variety of contacts now involved.  Maybe they can’t all continue to participate every year.  Whichever contacts remain, I think they should be well integrated into the program.  In 2007, some of the lectures seemed a bit redundant.  And, at least one (Dr. Jonassen’s) seemed mis-timed (it should have come earlier – instead of mine!).  Some presentations were unnecessary: there was no need to show the film Bali: Hope in Paradise in Ubud when it could have been shown at UOG before departure, thus freeing up time and resources for something more substantive (such as in-depth accounts about responses to the bombs, if that were to remain a topic).  

A meaningful issue for the students was music and dance (see above on the film).  In view of this interest on the part of students, I wondered why there wasn’t at least one lecture on Balinese music and dance, since there are many experts who can speak about the performing arts in Ubud.  There may even be some community development projects that involve the performing arts as well.  Given the fact that they enjoyed bringing their own ethnic dance and song to share, it would seem fitting that they learn about the Balinese counterpart, not only as performed for tour-bus loads of tourists but also as taught to children, practiced by adults, and thought about by Balinese.

One or two students suggested that the lectures be better coordinated with cultural outings and focused time.  I also had the sense that there wasn’t as much coordination between lectures and outings as there could have been. (I wondered sometimes at the planning behind some of the outings.  For instance, although the Kaliki walk on the first way was a planned event, the elementary school seemed to have no prior knowledge of the group’s visit.  And, on the same walk, it seemed strange to me that the group would enter a family compound without being offered drinks, so I ended up suspecting that the group did appear unannounced and without preparation.  Maybe I am mistaken about this; I don’t know.)

6.  The length of the trip

I understand the dilemma about the length of the trip.  The predecessor to An/So 405 was a summer course, but the UOG students were a small minority.  Not enough students can take time away from work and family responsibilities.  One week allows students to forego their responsibilities in a way that they couldn’t do if the trip were longer.

Nonetheless, many students suggested that the travel component be extended from 7 days to 2 weeks (one person suggested it be lengthened by 2 or 3 days so as to include all of spring break, and a couple suggested it be longer than 2 weeks, but 2 weeks total was the most common suggestion).  I think that something approaching two weeks would be a good idea.

Although students were not asked this in their exit interviews, I also think that spending the final night and day on the southern coast would be both enjoyable and enlightening.  It puts Ubud -- a relatively un-commercial, arts center with a large expatriate community -- into perspective.  It adds a contrasting perspective on tourism, as well as a contrast to the fishing village of Seraya.  If the program could partner with a homestay in Kuta, Sanur, or Nusa Dua, and perhaps develop a site visit in this area (perhaps a case study of Nusa Dua), that would be an asset to the program.  

And, finally, on the question of motorbikes, I will remain noncommital!

In conclusion, this is a remarkable and commendable program, and I was fortunate to have the opportunity to participate in it and write this assessment.  It has had a great first decade, and I hope it continues and flourishes for many more years.
� I am a sociocultural anthropologist trained at Cornell University (BA 1973) and The University of Chicago (MA 1979, PhD 1988).  My research and teaching have focused on Indonesia, where I did fieldwork in a village in a highland society (Toraja) in one of the outer islands (Sulawesi). My subspecialty is linguistic anthropology; my dissertation focused on ritual and ritual language.  For the past ten years, at Hamline University, in St Paul, Minnesota, with a  Javanese gamelan musician, Joko Sutrisno, and dancer, Tri Sutrisno, I have co-taught a three-week intensive course called Indonesian Music and Cultures. 





In preparing this report, I have read the following documentation: syllabus, the schedule, some of the readings assigned to the students, and two faculty publications resulting from earlier years ).  I corresponded by email with RAS and KJ.  I accompanied the group for the entire length of their field stay in 2007.  During that time, I spoke at length with RAS, HK and, more briefly, with KJ about the program.  I was a participant observer in the program, attending all the lectures in Ubud, and accompanying the students on most outings.  I talked with JGH about her experience as a former student in the earlier program.  I gave a couple of lectures, one, at the beginning and one, at the end of the week, which enabled me to interact myself with the UOG students.  Later on , back at UOG, JGH conducted interviews with 13 of the 14 students and wrote up results, which she emailed to me.  And, last but not least, after I received the film Casting our Net in mid-December, I watched it numerous times.  I also viewed the earlier film Primates Like Us.  








� The following list is not exhaustive:  Iverson, Thomas J., Komang Gde Bendesa, Rebecca A. Stephenson, and Hiro Kurashina, 2000.  “Perceptions of Cultural Conflict: A Pilot Project Conducted in Ubud, Bali.” Paper presented at the Sixth Asia Pacific Tourism Association (APTA) Annual Conference, Phuket, Thailand, June 28.





Stephenson, Rebecca A., Lan-hung Nora Chiang,, Hiro Kurashina, and Thomas Iverson. 2002.  “Visitors’ perceptions of cultural improprieties in Bali, Indonesia”.  Journal of National Park 12(2), 156-169.





Chiang, Lan-hung Nora, Rebecca A. Stephenson, Hiro Kurashina, and Thomas Iverson, 2006. Globalization, Tourism and Taboo: Exploring Cultural Improprieties in Bali, Indonesia.  Occasional Paper #22, Pingtung, Taiwan: National Pingtung University of Science and Technology, College of Humanities and Social Sciences.





Johnson, Kirk, Jonathan K. Lee, Rebecca A. Stephenson, and Julius C. S. Cena, 2007.  “Higher Learning in the Pacific: Reflections on Diversity and Technology in a Capstone Course”.  Chapter XIII, pp. 248-73 in Technology and Diversity in Higher Education: New Challenges.  Hersey, PA 17033: Information Science Publishing.





� Online Indonesian courses exist, such as those at the University of Northern Illinois at DeKalb (http://www.seasite.niu.edu/flin/) and private ones (eg http://www.learningindonesian.com/ ) are also resources that could be used.  No doubt there are also ones in Australia. 


� The dissertation is Graeme S. MacRae’s Economy, Ritual, and History in a Balinese Tourist Town (University of Auckland, 1997)
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